






































  

 
 

School Name:  St Joseph’s School, 
Kaikōura School Number:  3530 

 

Strategic Aim 2025: 

 

Academic achievement and depth of learning are promoted in all 
curriculum areas ensuring all ākonga have the opportunity to achieve 

their best in all areas of the life of the school. 
 

  Initiative: Planning, assessment, evaluation, and reporting procedures are based on high quality, valid 
data about ākonga learning and achievement. 

Annual Aim: 
Accelerating Progress IN WRITING 

Target:  

 

 

To accelerate the writing progress of male students below the expected level in writing.  
 

Baseline Data:  

 

Number of students who were below the expected level at the end of 2024 

Year 3/4 Year 5/6 Year 7/8 

2 8 3 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Teachers assessed students to find out 
where the gaps in their 
learning/knowledge about writing 
are.They identified male students below 
the expected level in writing, prioritised 
these students and referred for RTLit 
support. 
Implemented a Structured Literacy 
approach to writing using a range of 
resources including Ochre, The Code, all 
teachers were trained by Liz Kane in 
Structure Literacy practices. Assessment 
data was reviewed termly, identifying and 
prioritising support required for 
individual students. Support from the 
Resource Teacher of Literacy (RTLit) - 
resources was used across the year. 
Teacher Aides supported the classroom 
programme. One of our teachers was 
trained in Structured Literacy so she is 
able to support teachers by sharing more 
ideas to support students not achieving 
at the expected level.  She also gave extra 
structured literacy support in the junior 
school. 

Writing achievement has remained 
relatively stable across 2025, with 
most groups maintaining performance 
above 80%. European students 
consistently outperform overall averages, 
while Maori students show small 
improvement from mid-year to end of 
year. 
Female students demonstrate exceptional 
writing achievement at 
93% (end 2025), significantly 
outperforming male students at 69%. 
This 24% gap represents our most 
significant equity challenge. We 
have made this a focus in our 2026-2027 
Strategic Plan. 
Overall performance at 84% achieving at 
or above the expected level at the end of 
2025. 
The gap between females and males has 
decreased by 4% from Mid 2025 to End 
2025. 
However, the boys identified above are 
still below the expected level. They have 
all made progress just not at an 
accelerated rate.  
 

​
Our teachers were trained in Structured 
Literacy practices in the first 2 terms of 
this year, it will take some time to embed 
these practices and see improvement.  

Our senior boys motivation and 
engagement in writing is low.  

Attendance has been an issue for a small 
number of students. ​
 

Based on the outcomes and the reasons 
for these, what will you do the same/ 
differently next year? 
Continue to implement specific writing 
support programmes for 
male students. Develop culturally 
responsive teaching strategies for Maori 
students.​
​
- What funding/resourcing may be 
necessary to support identified actions 
and needs?   
 
Term 1 and 2 we will trial teaching girls 
and boys in years 6 -8 separately with 
different programmes.  
Two teachers will retrain in Structured 
Literacy - one junior, one senior, as they 
have changed year levels. 
Engage with The Writing Teacher 
professional development - all staff.  

 

Planning for next year:  

Term 1 and 2 we will trial teaching girls and boys in years 6 -8 separately with different programmes.  
Two teachers will retrain in Structured Literacy - one junior, one senior, as they have changed year levels. 
Engage with The Writing Teacher professional development - all staff.  
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School Name:  St Joseph’s School, 
Kaikōura School Number:  3530 

 

Strategic Aim 2025: Strategic Goal: Academic achievement and depth of learning are promoted in 
all 

curriculum areas ensuring all ākonga have the opportunity to 
achieve their best in all areas of the life of the school. 

  Initiative: Planning, assessment, evaluation, and reporting procedures are 
based on high quality, valid data about ākonga learning and achievement and 

focused on raising student achievement. 
 

Annual Aim:  
RAISING  ACHIEVEMENT IN Maths 

Target:  

 

 

To accelerate the progress of 5 students in mathematics.  
 

Baseline Data:  Number of students who were below the expected level at the end of 2024  

Year 3/4 Year 5/6 Year 7/8 

1 2 3 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
Teachers are using daily review to 
reinforce learning. 
Oxford maths is used to compliment the 
curriculum. 
Matific is being used in the year ⅞ class 
and Maths Whizz in year 4-6. Mathseeds 
year 0-3. 
Teachers identified students who are 
below the expected level in maths. 
Teachers introduced the language of 
maths as an extra support for students 
achieving below the expected level - 
pre-fill learning. 

 
Mathematics represents our strongest 
achievement area at 89% 
overall, with European students achieving 
exceptional 98%. Both 
Mori and European students maintain 
high performance at or above 87%. 
Mathematics shows the smallest gender 
gap of all three areas, with female 
students at 89% and male students at 
87% - demonstrating equity in this 
subject area. 
13 students achieving above the expected 
level in 2025 in mathematics. 
5 male students achieving above the 
expected level in 2025 in mathematics. 
8 female students achieving above the 
expected level in 2025 in mathematics. 
7 students below the expected level in 
maths, 5 with known needs. 
 

 

Although we didn’t move the 5 students 
from below to the expected level, these 
students did make progress. 2 students 
moved from at mid year to below at the 
end of the year - this may be a reflection 
of our understanding of the new 
curriculum standards.  

 

 
Teachers will have training and 
support in the refreshed curriculum. 
Use good quality assessment 
practices to support learning. 
 

Year 0-3 students will use Numicon 
resources rather than Oxford as we feel 
this will be more suited to their level. 2 
teachers will be trained in using 
Numicon. 
All students will have access to an online 
learning platform: Mathseeds for year 
0-1; Maths Whizz for years 3-6; Matific 
for years 7-8. 
We have 2 Teacher Only Days funded by 
the Ministry of Education - dates to be 
confirmed. 

Planning for next year:  

Year 0-3 students will use Numicon resources rather than Oxford as we feel this will be more suited to their level. 2 teachers will be trained in using Numicon. 
All students will have access to an online learning platform: Mathseeds for year 0-1; Maths Whizz for years 3-6; Matific for years 7-8. 
2 teacher only days. 
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School Name:  St Joseph’s School, 
Kaikōura School Number:  3530 

 

Strategic Aim 2025: 

 
Academic achievement and depth of learning are promoted in 

all 
curriculum areas ensuring all ākonga have the opportunity to 

achieve their best in all areas of the life of the school. 
  Initiative: Improve attendance and ensure whānau 

understand the relationship between attendance and 
achievement. 

 
Annual Aim:  

IMPROVE ATTENDANCE OF STUDENTS ATTENDING LESS THAN 

90% 
Target:  

 

 

That 90% of our students are attending school regularly - 90% or more of the time.  
 

Baseline Data:  

 

Number of students who were attending school between 70 and 90% in 2024 

Year 1/2 Year 3/4 Year 5/6 Year 7/8 

6 19 19 15 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Check and Connect Mentors worked with 
identified students to support their 
transition to school each day. 
A letter was sent home to whānau at the 
end of each term to let 
parents/caregivers know their child’s 
attendance rate and identify absences 
and the reason. 
Regular information in the newsletter 
regarding the importance of attending 
school regularly.  
If a student was absent and the school 
had not been notified, we got in touch 
with parents to identify the reason for 
the absence. 
Engaged support of Mana Ake for any 
students who the Check and Connect 
Mentors are not working for.  
 

 

 
Check and Connect Mentors worked 
really well, only a few new entrant 
students who needed support by the end 
of the year. 
Letters continue to be sent home to 
inform parents of their child’s 
attendance.  
Mid year data: 

We had 4 students attending less than 

80% of the time, 1 year 1 boy (holiday 

during term time), 2 year 5 boys (1 with 

sickness, the other sickness and a 

bereavement) and 1 year 7 boy 

(sickness). A number of students who 

were attending less than 80% of the time 

are now in the next category up - 

attending between 80-90% of the time. 2 

of the 4 students have improved 

attendance compared to last term.  

 

There was significant illness in our 
community this year. ? of our students 
went on overseas trips this year.  ​
​
 - Which strategies worked well and had a 
significant impact on your progress in 
achieving your target? Why do you think 
this was the case? 

Sharing attendance data termly with 
parents had a positive impact as parents 
could make informed decisions about 
their children's attendance. The Check 
and Connect Mentors have done an 
excellent job in supporting those who are 
nervous/anxious to attend school 
improving their attendance and 
engagement.  

Some attendance is out of everyone’s 
control such as illness, students who got 
influenza had a minimum of two weeks 
away from school sick.  

We will continue to inform parents of 
their children’s attendance at the end of 
each term.  
- What impact is there on current and 
ongoing teaching practice as a result of 
the actions taken and the results? 
- Have you identified any ongoing teacher 
or student needs? Student sickness has 
an impact on attendance with influenza, 
whooping cough and stomach bugs doing 
the rounds.  
- What funding/resourcing may be 
necessary to support identified actions 
and needs? 
Attendance Management Plan 
Individual Attendance Plans for those 
attending below 85% if the reason is not 
clear or the student appears to be away 
sick more often than other students.  
Continue to keep parents up to date at 
the end of each term about their child’s 
attendance 
School Can’t cards to be used to support 
students who are having trouble 
attending due to anxiety.  
Work with parents to support attendance 
at school.  

Planning for next year:  

Attendance Management Plan 
STAT attendance and individual plans for students with attendance below 80% 
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St Joseph's School KaikMura 
Student Achievement Report 2025
End of Year Data: Reading, Writing, and Mathematics 

The data represented shows students working at or above the expected level. 

Please note: We have included all students in our data this includes students with 
learning difficulties, ESOL learners, new students to our school (excluding NE 
students). 



Summary
Writing Achievement
Overall performance at 84% at the end of 
2025. 

Reading Achievement
Overall performance at 84% at the end of 
2025. 

Mathematics
Overall performance at 89% at the end of 
2025. 



Overall Writing Performance 
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Key Observations
Writing achievement has remained relatively stable across 2025, with 
most groups maintaining performance above 80%. European 
students consistently outperform overall averages, while M�ori 
students show small improvement from mid-year to end of year.

Gender Analysis
Female students demonstrate exceptional writing achievement at 
93% (end 2025), significantly outperforming male students at 69%. 
This 24% gap represents our most significant equity challenge. We 
have made this a focus in our 2026-2027 Strategic Plan. 
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The gap between females and males has decreased by 4% from Mid 2025 to End 2025. 



Overall Reading Performance by Ethnicity
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Reading Achievement Analysis
Overall reading performance has remained stable throughout 2025. European 
students maintain excellent achievement at 93%, while M�ori student achievement 
requires attention, declining from 75% mid 2025 to 71% end 2025.

Gender Comparison
Female students lead at 89% compared to male 
students at 75%, representing a 14% gap, while 
smaller than writing, still requires targeted support 
strategies.



Overall Mathematics Performance 
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Strongest Performance Area
Mathematics represents our strongest achievement area at 89% 
overall, with European students achieving exceptional 98%. Both 
M�ori and European students maintain high performance at or 
above 87%.

Gender Equity Success
Mathematics shows the smallest gender gap of all three areas, 
with female students at 89% and male students at 87% - 
demonstrating equity in this subject area.



Comparative Achievement Across All Areas
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Strengths to Celebrate
Mathematics achievement consistently above 88% across all 
periods

European students achieving excellence above 90% in all areas

Female students demonstrating outstanding achievement in 
writing, reading, and mathematics at 89% or higher.

Growth in writing of the numbers of students above the expected 
level from end of 2024 to end of 2025. 

Areas Requiring Focus
Male student achievement in writing (24% gender gap)

M�ori student achievement across all areas (equity gap of 10-
20%)



Students Achieving Above the Expected Level
Writing 

2024

16 students achieving above the expected level in 2024 in writing. 

1 male student achieving above the expected level in 2024 in writing. 

15 female students achieving above the expected level in 2024 in writing. 

1 M�ori student achieving above the expected level in 2024 in writing. 

14 European students achieving above the expected level in 2024 in writing. 

2025

21 students achieving above the expected level in 2025 in writing. 

2 male students achieving above the expected level in 2025 in writing. 

19 female students achieving above the expected level in 2025 in writing. 

2 M�ori students achieving above the expected level in 2025 in writing. 

17 European students achieving above the expected level in 2025 in writing. 

Reading 

2024

25 students achieving above the expected level in 2024 in reading. 

6 male students achieving above the expected level in 2024 in reading. 

19 female students achieving above the expected level in 2024 in reading. 

7 M�ori students achieving above the expected level in 2024 in reading. 

17 European students achieving above the expected level in 2024 in reading. 

2025

24 students achieving above the expected level in 2025 in writing. 

3 male students achieving above the expected level in 2025 in writing. 

21 female students achieving above the expected level in 2025 in writing. 

4 M�ori students achieving above the expected level in 2025 in writing. 

19 European students achieving above the expected level in 2025 in writing. 

Mathematics

2024

12 students achieving above the expected level in 2024 in mathematics. 

6 male students achieving above the expected level in 2024 in mathematics. 

6 female students achieving above the expected level in 2024 in mathematics. 

2 M�ori students achieving above the expected level in 2024 in mathematics. 

9 European students achieving above the expected level in 2024 in mathematics. 

2025

13 students achieving above the expected level in 2025 in mathematics. 

5 male students achieving above the expected level in 2025 in mathematics. 

8 female students achieving above the expected level in 2025 in mathematics. 

13 European students achieving above the expected level in 2025 in mathematics. 



Strategic Focus Areas for 2026 - 2027
01

Close the Gender Gap in Writing
Implement gender-responsive pedagogy and targeted programs for 
male students, particularly in Years 4-8. Develop engaging writing 
topics and authentic contexts that resonate with male learners. 

02

Advance M�ori Student Achievement
Strengthen culturally responsive teaching practices and embed     te 
reo M�ori across curriculum areas by continuing to give effect to Te 
Tiriti o Waitangi. Develop targeted interventions to close the 10-20% 
equity gap across reading, writing, and mathematics.

Extension Group in Writing 

It would be great to have a teacher come in regularly and take an extension group for our high level writers in the senior school. 



Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2025. 

The following questions address key aspects of compliance with a good employer 
policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

To meet our  obligations, St Joseph’s School, Kaikoura  
takes a number of steps, including: 
● Conducting regular risk assessments to identify 

potential hazards and take steps to mitigate them. 
● Providing appropriate training and supervision to 

employees to ensure they can perform their jobs 
safely. 

● Providing appropriate personal protective equipment 
(PPE) when necessary. 

● Maintaining equipment and machinery to ensure 
they are safe to use. 

● Ensuring that the workplace is clean and well-
maintained. 

● Encouraging employees to report any hazards or 
safety concerns they encounter. 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

St Joseph’s School, Kaikoura’s (EEO) program is 
designed to ensure that all employees and job applicants 
are treated fairly and without discrimination.  
 
Through School Docs we have an EEO policy that 
emphasises St Joseph’s School, Kaikoura’s commitment 
to fairness and equal opportunities. 
 
The school has a system for employees to report 
discrimination or harassment, and we take complaints 
seriously and investigate them promptly. 
 
We do our best to ensure diversity in recruitment, while 
selecting the best candidate for the position. Recruitment 
practices are fair and inclusive, reaching out to a diverse 
pool of candidates and avoiding any bias or 
discrimination. 
 
All employees have equal opportunities for advancement. 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

  

Before beginning the recruitment process, we ensure that 
the job requirements and selection criteria are clearly 
defined and communicated to all candidates. This helps 
to ensure that all candidates are assessed against the 
same standards. 
 
We use objective and standardized assessment methods 
such as structured interviews to evaluate candidates' 
suitability for the role. These methods are based on the 
job requirements and selection criteria. 
 
We recognise and discuss unconscious bias and how it 
can affect the selection process, in order to avoid it. For 
example, we avoid making assumptions based on the 
candidate's gender, race, age, or other personal 
characteristics. 
 



Following our school appointment policies and 
procedures, we aim to select a diverse appointment 
panel to ensure that the selection process is fair and 
impartial. The panel includes a variety of members who 
represent different backgrounds and perspectives.  
 
We keep detailed records of the selection process, 
including the criteria used to assess candidates, referee 
comments and the reasons for any decisions made. This 
helps to ensure that the selection process can be 
reviewed and audited if necessary. 
 
Upon request, we provide feedback to unsuccessful 
candidates to help them to improve their skills and 
performance for future job applications. 

How are you recognising, 

− The aims and 
aspirations of Maori,  

− The employment 
requirements of Maori, 
and  

− Greater involvement of 
Maori in the Education 
service? 

We develop policies and programs that reflect Māori 
aspirations and needs, such as increasing Māori 
representation in decision-making positions on our board 
and incorporating Māori language and culture into our 
curriculum to help ensure our Māori students have 
access to culturally appropriate teaching and support. We 
encourage staff to undertake professional learning in te 
Ao Māori. 

How have you enhanced the 
abilities of individual 
employees? 

We provide regular training and professional learning and 
development opportunities to help employees develop 
new skills and knowledge. This has included staff PLD, 
workshops, courses, and conferences. 
 
We provide mentoring and coaching to employees, 
especially new employees, to help them develop their 
skills and knowledge. This is done by pairing them with 
experienced staff members or external coaches. 
 
We provide regular feedback and recognition to 
employees for their work, including areas where they 
have excelled and areas where they can improve. This 
helps to motivate them and improve their performance. 
Our Professional Growth Cycle runs throughout the year.  
 
We encourage collaboration and teamwork among 
employees to help them learn from each other and work 
more effectively together. This is done through team-
building activities, collaborative projects, self reflections 
and assessments.  
 
We provide opportunities for employees to take on 
leadership roles and to advance in their careers. This 
includes providing opportunities for professional 
development and career advancement within the school 
or in external workshops.  
 
We foster a positive work environment that supports 
employee well-being and encourages open 
communication. This includes providing a safe and 
healthy work environment, offering flexible work 
arrangements, and encouraging employee feedback. 



 
We provide employees with the resources and tools they 
need to do their jobs effectively, such as up-to-date 
technology, instructional materials, and equipment. 

How are you recognising the 
employment requirements of 
women? 

We implement family-friendly policies such as parental 
leave and flexible meeting schedules to support working 
parents, especially women. 
 
We address unconscious bias by providing training to 
staff and implementing policies that promote gender 
equality, such as gender-neutral job descriptions and 
recruitment processes. 
 
We promote work-life balance by encouraging employees 
to prioritise self-care and mental health. We are a tight 
knit team who have regular check-ins on each other and 
at times provide access to wellness programs, and offer 
flexible scheduling. 
 
We foster a culture of inclusivity by promoting diversity 
and inclusion, providing opportunities for feedback and 
collaboration, and encouraging open communication. 

How are you recognising the 
employment requirements of 
persons with disabilities? 

We currently have no persons employed with disabilities.  
The physical environment is modified to ensure 
accessibility, this includes ramps, accessible restrooms, 
and other necessary modifications.  

  

Good employer policies should include provisions for an Equal Employment Opportunities 
(EEO) programme/policy . The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  ✔   

Has this policy or programme been made available to staff?  ✔   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 ✔  

For the Principal  

  

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 ✔  

The Principal 

  

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 ✔   

Does your EEO programme/policy set priorities and objectives?  ✔   
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF ST JOSEPH’S SCHOOL (KAIKŌURA) FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of St Joseph’s School (Kaikōura) (the School). The Auditor-
General has appointed me, Amy Goodman, using the staff and resources of BDO Christchurch Audit 
Limited, to carry out  the audit of the financial statements of the School on pages 3 to 17 that 
comprise the statement of financial position as at 31 December 2025, the statement of 
comprehensive revenue and expense, statement of changes in net assets/equity and statement of 
cash flows for the year ended on that date, and the notes to the financial statements that include 
accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

• present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
Our audit was completed on 25 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of 
Variance, Members of the Board listing, Evaluation of the School’s Students’ Progress and 
Achievement, Statement of Compliance with Employment Policy, and Statement of KiwiSport 
funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 

 
Amy Goodman  
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 


